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CHAPTER I 
INTRODUCTION 
The need for guidance. One of the most fundamental 
human needs existing today is that for guidance. All men have 
problems and it is not necessary to prove that man must go 
beyond himself for assistance in solving his problems. It helps 
them work out solutions that are better than those that they 
would arrive at by themselves. 
The need for guidance exists within the schools and 
educational institutions are society's answer to the recognized 
need for inducting youth into adulthood. Lefeverl indicates 
that democracy has presented youth with greater opportunities 
for making choices, but social changes have presented youth 
with problems which are far beyond his ability to solve unaided 
and alone. 
Young people want help from their schools and although 
our educational systems are making progress in providing the 
needed services, they must continue to recognize the needs of 
youth and increase their efforts to provide adequate guidance 
programs to meet those needs. In so doing, our schools can 
proceed with their paramount task of developing well-adjusted, 
democratic citizens~ I' ,-, - . . 
1 D. Welty Lefever, Archie M. Turrell and Henry I. 
Weitzel, Principles and Techniques 2f Guidance (New York: The 
Ronald Press Company, 1950), p. 13. 
:1 
The purpose of the study. The purpose of this study is 
threefold: 
1. To discover, and to create an awareness of, the 
needs of youth as appearing in a particular educational 
environment. 
2. To develop a study that can be effectively used in 
similar situations. 
3. To introduce existing and proven professional 
criteria which can disclose an approach for the treatment of 
problems that are common to the given situation. 
This study is an endeavor to determine the type and 
nature of the problems of a particular group; to help determine 
the responsibility for the existence of these problems so that 
future preventive measures may be taken; to offer proven 
guidance techniques for the elimination or alleviation of the 
needs of the student personnel. The study can serve as an 
evaluation of the effectiveness of a particular educational 
institution in meeting the needs of its students. The study 
can be used by the school to determine how far some of the 
objectives of the school are being realized. 
Background of the study. The study was conducted at a 
small private boarding school for boys, located in New England. 
The study was accomplished with the complete cooperation and 
I 
I 
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interest of the head.>nas tar and with the a pprova 1 of the echo o 1 1 I 
2 
~~~-
II 
====~==========================~====-- --================~= 
jl 
board o:f trustees. The writer was a :former teacher at the II 
school and recognized, with the headmaster, the need for a 11 
study of this type. It is desired that this study will provideil 
a basis for the inauguration of an adequate guidanc~ program 
for the school. 
The study covers grades seven through twel~e and the 
number of students in each grade is indicated in Table I. 
Nearly all of the boys in this study come from homes 
broken as the result of death or divorce. The economic back-
grounds of' the boys do not compare favorably with those of' 
boys in a typical private school. The maintenance cost of' 
each boy is supported by a small tuition charge, participation 
of' the boys in a vocational program, and private endowment. 
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Grade 
12 
11 
10 
9 
8 
7 
Total 
4 
TABLE I 
DISTRIBUTION OF STUDENTS BY SCHOOL GRADE 
Number of Students Per Cent of Total 
5 8.0 
ll 17.7 
10 16.1 
11 17.7 
11 17.7 
14 22.8 
62 100.0 
CHAPTER II 
PROCEDURE 
CHAPTER II 
PROCEDURE 
Suggested methods. Before we initiate any guidance 
services that are to be effective, we must determine as closely 
as possible the needs of the students in our group. Having 
determined the existing needs, we may then proceed to utilize 
the guidance techniques that will best fulfill those needs. 
Erickson1 shares the writer's opinion when he infers 
that it makes little difference, if any, who recognizes the 
needs of the students first. It may be an individual teacher, 
a group of teachers, the principal, or a parent-teacher 
organization. Once the general needs of the students have been 
recognized, Mooney2 believes that the achool should then employ 
methods of systematically discovering what problems are bother-
ing the students. 
The literature of guidance suggests many techniques for 
determining the needs of youth. Some of the techniques sug-
gested involve the services of qualified professional guidance 
workers while many others can be utilized by competent teachers 
and administrators found in the average school system. 
I Clifford E. Erickson, A Basic Text for Guidance 
Workers (New York: Prentice-Hall Inc., 1949);-p. 415. 
2 Ross L. Mooney and Leonard v. Gordon, The Manual for 
the Mooney Problem Check Lists (New York: The Psychologlcar--
Corporation, 1950), p. 3. 
s 
In reviewing the literature on the methods used most 
effectively, the writer lists the following as a summary of 
the methods used in determining the needs of youth: 
1. A review of the literature on the problems of youth 
2. Trained obs erva ti on 
3. Adjustment inventories 
4. Inquiry forms 
5. Free wri tl.ng techniques 
6. Adult opinion (parents, teachers, youth leaders, 
and so forth) 
7. Conferences 
B. Problem check lists · 
9. Counseling 
10. Check environmental factors 
11. Follow-up studies. 
Methods ~ !E, this study. Inasmuch as all of the 
suggested methods could not be used in this study, the writer 
did endeavor to use six of the suggested eleven methods for 
determining the needs of youth, as follows: 
1. Literature on the problems of youth was reviewed. 
2. One of' the most successfully used problem check 
lists, the SRA Youth Inventory, was administered to the group 
in this study. 
3. An adequate counseling service was established for 
a six-month period. 
6 
I 
4. An inquiry form was administered to the students. 
5. By use of an inquiry form, adult opinion was 
obtained from the teachers, parents, and alumni of the school. 
7 
CHAPTER III 
SRA YOUTH INVENTORY 
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CHAPTER III 
SRA YOUTH INVENTORY 
Explanation of instrument. The SRA Youth Inventory1 is 
a check list of 298 questions . that has been designed as a tool 
to help teachers, counselors, and school administrators to 
identify quickly the problems that young people say worry them 
most. Its results should also prove useful to students and 
their parents. 
These questions were prepared, using the terminology of 
the young people themselves, to cover as wide a range of pro-
blems as possible. .These questions were then administered to 
thousands of high school students in every section of the 
country. The statistical data upon which the Inventory is 
based were obtained from a stratified sample of ~~is group. 
The results of this study constitute the first systematic, 
country-wide analysis of what young people consider to be their 
most important problems. The findings show clearly the value 
of studying students' problems on a regular, systematic basis, j 
and the value of this type of measurement to everyone concerned 
with the education and guidance of young people. 
In general, the current needs and problems of young 
people can be divided into eight major areas. In the Inventor~ 
1 Examiner Manual for the SRA Youth Inventory (Chicago: 
Science Research Associates, Inc.;-!949), p.l. 
these areas have been called (1) My School, (2) Looking Ahead, 
(3) About Myself, (4) Getting Along with Others, (5) My Home 
and Family, (6) Boy Meets Girl, (7) Health, and (8) Things in 
General. 
Administration. The SRA Youth Inventory was administer 
to all of the boys included in this study. They were advised 
that the purpose of the Inventory was to learn something of the 
nature of pri-vate .school pupils 1 problems. They were informed 
that it was normal and natural for any individual to have 
various kinds of personal problems, that the very process of 
growing up creates problems, and that everyone has some things 
that concern him. 
They were told that if their school knew more about the 
real problems of its students, it could develop services to 
help students with their problems. They were also informed 
·that this inventory, along with other information, would be 
used to determine the kinds of guidance services needed in 
their school. 
The students were told that they did not have to put 
their names on the form but they could put an identification 
mark, known only to themselves, on the forms if they wished to 
discuss the results with the writer at a later date. An 
opportunity was then given to ask questions. 
The boys appeared to be quite interested in the project 
and remained quiet and serious throughout the administration of 
I 
\\ 
9 
the Inventory. Approximately eighty per cent of the boys 
placed identifying marks on their answer sheets and many of 
them expressed a keen interest in discussing their results at 
a later date. 
Results. Table II indicates the total number of pro-
blems checked by the boys in each of the eight areas of the 
Inventory as well as the percentage of problems checked in 
each area, based on the total number of problems checked on 
the complete Inventory . 
Table III lists the actual items checked by at least 
25 per cent of the group, in the ranking order of prevalence. 
It will be noted, in Table II, that 21.6 per cent of 
the problems were checked in the area of Looking Ahead. This 
area is concerned chiefly with the problems of choosing a 
career, going to college, and finding a job. Of the first 
nineteen items in Table III, twelve items were concerned with 
Looking Ahead. I 
Problem areas About Myself and Getting Along with Others ! 
each accounted for 15 per cent of the total problems checked. 
The questions in About Myself focus a ttent ion on the individual 
and his personal adjustment. The SRA Youth Inventory Manua12 
2 Ibid., p. 3. · 
.·t 
. ..l... ._ 
states that: 
This area is crucial, for we all know that without 
sound mental health the individual cannot do his best 
work in school or out. The wide extent of emotional 
maladjustment in our population provides shocking 
evidence of the need to improve mental health work 
among young people. The White House Conference on 
Child Health and Protection estimated that one of every 
three school children ex_~ibits signs of maladjustment; 
that the average classroom contains at least four child-
ren with severe emotional problems and eight others with 
sufficiently serious problems to require special help. 
Closely related to personal adjustment is the social 
adjustment of young people as indica ted in problem area Getting 
Along with Others. This area deals primarily with the desire 
of students for new friends and also their wish to have people 
like them more. 
The 11.6 per cent response in problem area ~School is 
chiefly concerned with concentration, study habits, and test 
preparation. However, 22 of the boys did check the item, 11 I 
would like to take courses that are not offered in my school, u 
as indicated in Table III. This would be an important con-
sideration in curriculum planning. 
Problem area Things in General accounted for 11.6 per 
cent of the problems checked. This area is concerned with 
world affairs, a desire to do something about intolerance and 
injustice, and reflects the students' conflicts over religious 
and ethical questions. 
Area Boy Meets Q!£!, which includes 10.6 per cent of 
the problems, reveals how hectic and confusing life can be for 
young boys making the transition from adolescence to adulthood. 
A definite need is indicated for a better understanding of sex 
as well as assistance in establishing standards of behavior. 
The area of Health was involved in 7.5 per cent of the 
problems. This area may include those who need medical and 
dental care and also shows the student concern for improving 
his health and physical appearance. 
Finally, the area of Ml Home and Family accounted for 
7 per cent of the problems revealed. This may indicate where 
some of the sore points exist in parent-child relationships. 
The items checked here would indicate that these problems are 
not as widespread as is generally supposed, but Table IV, in 
Chapter IV of this study, reveals this problem area to be the 
area of greatest concern. The writer is of the opinion that 
some unrevealed psychological factor is involved in this area 
and the true problem is not revealed on a paper and pencil 
test but is disclosed in the counseling process. 
Conclusions. 1. The great concern shewn in area 
Looking Ahead suggests the advisability of an adequate testing 
program which would include intelligence and aptitude tests 
that could be interpreted to students. Testing should be 
supplemented by individual counseling and by group approaches 
that would relate ability, interests, and work experiences to 
educational and v oca ti onal opportunities. 
2. The problems of Getting Along ~ Others indicate 
the necessity of a curriculum which provides for the teaching 
of social adjustment within one~ group. 
3. In area About Myself, the results show that we must 
assist our students in achieving better personal adjustment. 
4. In checking problem area Mz School, the students 
were chiefly concerned with their poor study habits. The 
correction of this is a responsibility of the school. Again, 
the curriculum might stand revision. 
5. Most of the problems reported in area Things in 
General could be alleviated in a good group guidance unit of 
study or could even be included in the courses of the present 
curriculum. 
6. Students are definitely interested in help and 
information in the area of sex, courtship, and marriage. 
7. Adequate services should be maintained to impart 
information on matters of health and physical appearance. 
8. Continuous efforts should be made to improve the 
understanding among parents and students of one anotherrs 
problems. 
9. In summariz i ng, Table II definitely shows the need 
for an organized guidance service in the schoo 1. It is 
justified by the number of problems of considerable concern 
which are unanswered, and most of which come within the scope 
AI I") 
.. :. __ ,_, 
of the school. Inasmuch as the school has assumed many of the 
services usually performed in the home by the family, it 
should feel more responsible for guiding the boys. The distri-
bution of problems shows that no one area should be ignored by 
the school, and that a careful study of the individual problems 
most often reported should be made to determine which topics 
should be used in group discussions. It also indicates that 
these areas should be considered with a possible revision of 
the curriculum in mind. 
' 
TABLE II 
DISTRIBUTION OF PROBLEMS 
Problem Area 
Looking Ahead 
Getting Along with Others 
About Myself 
My School 
Things in General 
Boy Meets Girl 
Health 
My Home and Family 
Total 
Number of 
Problems Checked 
880 
611 
609 
481 
464 
433 
305 
287 
4070 
Per Cent of 
Total Problems 
21.6 
15.0 
15.0 
11.8 
11.5 
10.6 
7.5 
7.0 
100.0 
TABLE III 
INDIVIDUAL PROBLEMS 
Number of Group 
Problem Checking Problem 
For what work am I best suited? 44 
What shall I do after high school? 41 
I have difficulty keeping my mind 
on my studies. 
How much ability do I actually have? 
I have difficulty keeping my mind 
on what goes on in class. 
Do I have the ability to do college 
work? 
What courses will be most valuable 
to me later on? 
I often do things I later regret. 
I want to gain (or lose) weight. 
Am I likely to succeed in the work I 
do when I finish school? 
What are my real interests? 
How will the draft affect me? 
I bite my nails. 
I wish I knew how to study better. 
How do I go about finding a job? 
Should I go to college? 
Is smoking harmful? 
What career shall I pursue? 
I worry about tests. 
41 
39 
38 
38 
37 
37 
37 
36 
34 
34 
34 
33 
33 
32 
32 
31 
31 
Per Cent 
70.9 
66.1 
66.1 
62.9 
61.2 
61.2 
59.6 
59.6 
59.6 
58.0 
54.8 
54.8 
54.8 
53.2 
53.2 
51.6 
51.6 
50.0 
50.0 
. c 
. · . J 
TA~LE III (continued) 
INDIVIDUAL PROBLEMS 
Problem 
Number of Group 
Checking Problem 
For what kind of a job should I 
apply? 
I can't find a part-time job to earn 
spending money. 
I want to improve my posture and 
body build. 
:I'm worried about the next war. 
I have difficulty taking notes. 
I have difficulty expressing myself 
in words. 
What jobs are open to high school grad-
30 
30 
30 
30 
29 
28 
uates? 28 
I worry about little things. 28 
I want to make new friends. 28 
How shall I select a college? 27 
Where can I go for help in finding a job? 27 
I wish I were more popular. 27 
I don1t know how to keep girls 
interested in me. 27 
I feel sleepy in class even when I 1 ve 
had enough sleep at night. 26 
I want people to like me better. 26 
What are the requirements. for college? 25 
I would like to discuss my personal 
problems with someone. 25 
I need to learn to be a good listener. 25 
Per Cent 
48.3 
48.3 
48.3 
48.3 
46.7 
45.1 
45.1 
45.1 
45.1 
43.5 
43.5 
43.5 
43.5 
41.9 
41.9 
40.3 
40.3 
40.3 
I 
,I 
tl 
TABLE III (continued) 
INDIVIDUAL PROBLEMS 
Problem 
Number of Group 
Checking Problem 
Does it really pay to be honest? 
I'm nervous. 
I seldom have dates. 
How can I learn to use my leisure 
time wisely? 
I have difficulty expressing myself 
in writing. 
What are the opportunities in different 
fields? 
I need to develop self-confidence. 
I need to learn how to get along with 
people my own age. 
I don't know what to do on a date. 
I would like to take courses that are 
not offered in my school. 
I would li~e to get some practical 
work experience. 
Class periods are not well organized. 
I would like to know more definitely how 
I am doing in my school work. 
I need advice in choosing courses. 
What are some ways of financing a 
college education? 
I want to learn a trade. 
I need to learn not to let people push 
me around. 
I wish I could overcome being careless. 
25 
24 
24 
24 
23 
23 
23 
23 
23 
22 
22 
22 
22 
22 
22 
22 
22 
22 
Per Cent 
40.3 
38.7 
38.7 
38.7 
37.1 
37.1 
37.1 
37.1 
37.1 
35.4 
35.4 
35.4 
35.4 
35.4 
35.4 
35.4 
35.4 
35.4 
.4 ;;:) 
. i .CJ 
TABLE III (continued) 
INDIVIDUAL PROBLEMS 
Number of Group 
Problem Checking Problem Per Cent 
I'm always thinking up alibis. 22 35.4 
I want to learn to dance. 22 35.4 
I'm bashful about asking girls for dates. 22 
How can I learn to get the most for 
my money? 22 
I don't know how to prepare for tests. 21 
I'm easily excited. 21 
I get stage fright when I speak before 
a group. 21 
I'm often left out of things other kids 
do. 21 
I need more correct information about sex. 21 
What makes people selfish or unkind? 
Can I get into the college of my choice? 
What fields are overcrowded? 
What training do different vocations 
require? 
I'm trying to get rid of an undesirable 
habit. 
I wish I could carry on a pleasant 
conversation. 
I don't know how to treat people whom 
I don 1 t like. 
I don't know how to ask for a date. 
My muscles are poorly developed. 
I want to get rid of pimples. 
21 
20 
20 
20 
20 
20 
20 
20 
20 
20 
35.4 
35.4 
33.8 
33.8 
33.8 
33.8 
33.8 
33.8 
32.2 
32.2 
32.2 
32.2 
32.2 
32.2 
32.2 
32.2 
32.2 
- ~ 
.r .r 
TABLE III (continued) 
INDIVIDUAL PROBLEMS 
Problem 
Number of Group 
Checking Problem 
I wonder about the after-life. 20 
I doubt the value of the things I study. 19 
I want to know more about what people 
do in college. 19 
I have trouble keeping my temper. 19 
What things cause trouble in marriage? 19 
I wish I could be more calm when I 
recite in class. 18 
I can't help daydreaming. 
I feel that I'm not as smart as other 
people. 
I don't know how to introduce people 
properly. 
I don't have a girl friend. 
What things should one consider in 
18 
18 
18 
18 
s e lee ting a mate. 18 
I want to learn how to select foods that 
will do me the most good. 18 
I smoke too much. 18 
I'm concerned with what life is all about. 18 
Can I believe the newspapers and radio? 18 
I need some individual help with my 
courses. 
I wish I could afford college. 
How much initiative should I take in 
getting invited to dances and parties? 
17 
17 
17 
TABLE III (concluded) 
INDIVIIDAL PROBLEMS 
Number of Group 
Problem Checking Problem Per Cent 
I need to learn to be more tolerant 
of other people's opinion. 17 27.4 
I don't know how much of my inner 
feelings to reveal to my friends. 17 27.4 
I need to learn to be on time for 
appointments. 17 27.4 
I'd like to know how to become a leader 
in my group. 
I need money for social affairs. 
I can't decide whether or not money is 
the major thing to work for in life. 
I feel guilty about things I've done. 
I lack the drive others have. 
I can't discuss personal things with 
my parents. · 
I want to be accepted as a responsible 
person by my parents. 
What are good manners on a date? 
Is it all right to accept "blind dates"? 
Should I kiss my date the first time we 
go out together? 
How can I prepare myself for marriage 
and famdly life? 
I wish I knew how to drop a person I 
no longer want for a friend. 
17 
17 
17 
16 
16 
16 
16 
16 
16 
16 
16 
16 
27.4 
27.4 
27.4 
25.8 
25.8 
25.8 
25.8 
25.8 
25.8 
25.8 
25.8 
25.8 
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CHAPTER IV 
COUNSELING SERVICE 
Purpose. The writer agrees with Erickson1 and other 
specialists in the field of guidance when they assert that the 
core of the guidance program is the provision of adequate 
counseling services. In nearly all schools, this phase of the 
program has been seriously neglected. Without this vital 
service, our schools will be unable to fulfill the needs of 
youth in a satisfying manner. Although many different defi-
nitions of counseling are offered by the specialists in the 
field, there is complete agreement upon the great importance 
of this service in our schools. 
The two most widely used approaches in counseling are 
commonly called the directive technique and the non-directive 
teclmique. 
The directive technique as advocated by Williamson2 and 
Eric.kson~ among many others, encourages the counselor to 
assume the initiative and much of the responsibility for diag-
nosis and for treatment. It assumes that the maturity, 
experience, information, and training of the counselor quali-
fies him for the major leadership role in the interview. It 
I Clifford E. Erickson, A Basic Text for Guidance 
Workers (New York: Prentice-Hall Inc., 1949);-p. 14. 
2 E. G. Williamson, How to Counsel Students (New York: 
McGraw-Hill Book Company, I~,-r939), p.l24. 
3 Clifford E. Erickson, _The Counseling Interview (New 
York: Prentice-Hall Inc., 1950), p. 9. 
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further assumes that searching and directive technique wil l 
bring the counselee to the goal, selected by the counselor, in 
the most efficient manner. 
The non-directive technique as advanced by Rogers4 and 
Arbuckle, 5 among many others, aims toward the greater inde-
pendence and integration of the individual. The individual 
and not the problem is the focus. With proper rapport esta-
blished, the counselee releases pent-up emotions, clarifies 
his own feelings, gains insight into his problems, and begins 
to accept himself. Thus, as Rogers6 states it: 
Effective counseling consists of a definitely 
structured, permissive relationship which allows the 
client to gain an understanding of himself to a degree 
which enables him to take positive steps in the light 
of his new orientation. 
The writer, at this time, does not wish to advocate any 
specific method for counseling, but he does wish to emphasize 
the importance of counseling for the young people in our 
schools. The counselor cannot help young people avoid all 
their difficulties, but a good counseling program. can do the 
following: 7 
1. Help individuals avoid some unnecessary difficulties. 
4 Carl R. Rogers, Counseling ~ Psychotherapy (Boston: 
Houghton-Mifflin Company, 1942), p.28. 
5 Dugald s. Arbuckle, Teacher Counseling (Cambridge, 
Mass.: Addison-Wesley Press, Inc., 1950), pp. 3-4. 
6 Rogers, ££• cit., p. 18. 
7 Erickson, .2E.• cit., p. 16. 
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2. Help individuals avoid some of the unpleasant and 
undesirable consequences of continuing to live 
with frustra t1 ons that might be eliminated. 
3. Help individuals detect and attempt to care for 
frustrations or difficulties of which they are 
not now aware. 
4. Help individuals learn how to live with problems 
that must continue to be tolerated. 
5. Help individuals to develop better problem-solving 
techniques and to learn through problem-solving 
experiences. 
6. Help many people consider their problems and plans 
more seriously, develop more objective approaches, 
and learn how to identify and use helpful resources. 
With this background in mind, a counseling service was 
established at the school by the writer and was made available 
to the boys for one eight-hour day each week, for a six-month 
period. The counseling service was established so that the 
writer might (1) assist the school in providing a service 
which would meet the needs of the students, as observed by the 
writer during his three years as a master at the school, 
(2) determine the reaction of the student body to such a 
service, and (3) determine, by keeping careful records of the 
interviews, the type and nature of the problems encountered. 
Each boy was interviewed individually by the counsel·or 
and inrormed of the advantages or a counseling service. The 
students were told that future counseling sessions would be of 
a voluntary nature. Each interview was conducted in complete 
privacy and the time of the appointment was arranged at the 
convenience of the student. 
Results. Of the 62 boys originally interviewed, 34, or 
approximately 55 per cent, returned for one or more counseling 
interviews. During this six-month period, the writer completed 
147 interviews with the boys. For reasons of comparison, the 
types of problems encountered were placed in the problem areas 
of the SRA Youth Inventory. These results are indicated in 
Table IV. Inasmuch as the SRA Youth Inventory was administered 
at the end of the six-month counseling period, it is of con-
siderable interest to note the differences in the percentages 
of problems reported in Table II and those indicated in 
Table IV. Problem area Mz Home and Family is completely 
reversed in ranking order. Problem areas Mz School and Boy 
Meets Girl also show a decrease in Table II. It is not possi-
ble, at this time, to draw valid conclusions from these tables 
but the writer would like to believe that the counseling ser-
v.ice was responsible for the alleviation of some of the 
problems indicated. Problem area Looking Ahead showed a defi-
nite increase and this may be partially explained by the 
present world crisis and impending military service. Finally, 
in comparing these tables, it must be remembered that Table II 
represents 100 per cent participation by the students while 
Table IV represents only the problems presented by approxi-
mately 55 per cent of the students. 
(. ~ ,..., 
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Conclusions. 1. The students demonstrated a definite 
interest in the counseling service. 
2. The students indicated a desire for help in a 
number of problem areas. 
3. There were indications from observation that the 
one which cannot be overlooked in a sound guidance program. 
I 
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TABLE IV 
FREQUENCY OF PROBLEMS REPORTED IN COUNSELING INTERVIEWS 
Problem Area 
My Home and Family 
Looking Ahead 
My School 
Getting Along with Others 
Boy Meets Girl 
About Myself 
Health 
Things in General 
Total 
Number of 
Problems Reported 
19 
18 
18 
13 
13 
10 
8 
7 
106 
Per Cent 
of Total 
18.0 
17 .o 
17 .o 
12.2 
12.2 
9.4 
7.6 
6.6 
100.0 
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Administration of forms. The writer, after carefully 
reviewing the various kinds of inquiry forms available in the 
literature on guidance, selected the Survey of Pupil Problems 
form developed at Michigan State College. 1 This form was 
adopted because, with variations in the type of questions 
asked, it c~~ld be used effectively with students, teachers, 
parents, and alumni. The inquiry form, in all instances where 
it was used, contained the following fourteen areas of pupil 
concern: 
1. Information and help in selecting, preparing for, 
and securing your future choice of work. 
2. Information and help in selecting the best course 
for you to take during the rest of your school program. 
3. Information and help in selecting those activities, 
other than academic, which are best for you. 
4. Information and help in those school subjects with 
which you are having the greatest difficulty. 
5. Information and help in learning to become a more 
efficient reader. 
1 Su;;;y of Pupi~ Problems (East Lansing, Mich.: 
Michigan State College, Institute of Counseling, Testing and 
Guidance), cited by Clifford E. Erickson and Glenn E. Smith, 
Or~aniza tion and Administration of Guidance Services (New York: 
Me raw-Hill Book Company, Inc., 1947}, p. 30. 
6. Information and help in deciding whether or not to 
go to college, and in selecting a college and field of study. 
7. Information and help with personal problems. 
8. Information and help in finding out how you can 
develop better health. 
9. Information and help in learning more about yourself 
(intelligence, interests, abilities, and so forth). 
10. Information and help in learning how to get along 
better with your teachers. 
11. Information and help in learning how to get along 
better with your friends and to build new friendships. 
12. Information and help in learning how to get along 
better with your parents. 
13. Information and help in building a better program 
of hobbies and recreational interests. 
14. Information and help with problems of dating, 
social activities with boys and girls, marriage, and other 
such problems. 
The writer feels that these areas adequately cover the 
areas of greatest concern to high school students today. 
Inasmuch as this form was administered to students, teachers, 
parents, and alumni, it was necessary in the last three 
instances to use the appropriate tense and pronoun in describ-
ing the problem area. 
, 
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Students 
The students were asked the following seven questions in 
regard to each problem area of the inquiry form: 
1. Indicate whether or not this is very much of a 
problem with you, somewhat of a problem, or no problem at all. 
2. How interested are your teachers in having you 
obtain help with this problem? 
3. How interested are your parents in having you 
obtain help with this problem? 
4. How interested are your friends in having you 
obtain help with this problem? 
5. Do you feel that your school should provide this 
information? 
6. Do you feel that your school is satisfactorily 
providing this information at present? 
7. If this is a problem with you, to whom would you 
' go for help? 
I. 
Teachers 
The teachers* were asked to reply to the following 
seven questions or statements regarding the fourteen problem 
areas: 
1. Do you think that the student needs this informa-
tion? 
"l~ Teachers, in this study, refers to voca ti anal super-
visors as well as teachers in the academic program. 
2. Should his school provide the information? 
3. Do you think that the school is satisfactorily 
providing the information at present? 
4. Rate the problem areas from 1 to 14 in the order 
that you feel will represent the most important needs of the 
boys. 
5. Mark with an (X) the areas in which you are present-
ly assisting the boys. 
6. If you had fewer duties than at present, mark with 
a check mark the areas in which you would be willing to assist 
the boys. 
7. Can you suggest other needs not included that you 
feel are essential to the welfare of the boys? 
Parents 
The parents of all the boys in this study were asked 
three questions regarding the fourteen problem areas. 
1. Do you feel that your child wants this information? 
2. Should his school provide the information? 
3. Do you feel that the school is satisfactorily 
providing the information at present~ 
Alumni 
In contacting alumni of the school, the writer endeav-
ored to concentrate .on graduates of the past ten years whenever 
adequate addresses were available. The alumni were asked the 
. I 
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following three questions regarding the fourteen problem areas. 
1. When you attended this school, were you provided 
with this information? 
2. If you were in school today, would you want this 
information? 
3. Do you think that the school should provide this 
information? 
A letter of explanation·:~ was enclosed with the forms 
which were sent to the parents and alumni. 
Response to inquiry forms. Table V indicates the num-
ber of replies received in response to the inquiry forms 
distributed to students, parents, teachers, and alumni. The 
results tabulated from these forms are recorded in Tables VI 
to XXIII inclusive and are located at the end of Chapter VIII. 
For convenience in recording the data on these tables, the 
description of the problem area is reduced in length but it 
is maintained in the same numerical order as presented on the 
first two pages of this chapter. 
~- See Appendix. 
Group 
Students 
Teachers 
Parents 
Alumni 
TABLE V 
RESPONSE TO INQUIRY FORMS 
Number of Forms 
Distributed 
62 
19 
56~.:-
58 
Number 
Replying 
6~ 
19 
40 
29 
Per Cent 
Replying 
lOO.O 
100.0 
71.4 
50.0 
-ll-The difference in the number of students and the number of 
parents is accounted for by six sets of brothers in the group 
studied. 
\ . ... 
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CHAPTER VI 
PROBLEMS CONCERNING THE FUTURE 
Vocational future. As also indicated in the results of' 
the SRA Youth Inventory, the inquiry form has revealed that 
the boys are not only concerned with the present but are tre-
mendously aware of' the complexities of the future. Table VI 
r ·eveals that 85.5 per cent of the boys are concerned with 
problems involving their vocational future. Approximately 
48 per cent emphasize that this .area is of very much concern 
to them. It is not by mere coincidence that in Table XXIII 
both students and teachers selected this area as the one of 
greatest need. 
These young people have a feeling of insecurity regard-
ing their future. They lack information about their capabili-
ties; they are unable to determine their interests by them-
selves; they are presently incapable of making wise decisions 
for the future; and they definitely demonstrated a lack of 
knowledge or information regarding the world of work. 
In Table VII, 98.4 per cent of the students indicated 
that their parents are interested in this problem area; in 
Tables VIII and IX, they disclosed that they believe that a 
majority of' their teachers and friends are also interested in 
this area. A most significant fact to be considered, in 
studying this area, is that although 90.3 per cent of the 
students (Table X) believe that the school should supply this 
li 
information, only 32.2 per cent (Table XI) of the students feel 
that the school is presently doing the job. 
Teachers, parents, and alumni agree, almost unanimously, 
that this area is a responsibility of the school, yet less than 
half of the teachers and parents stated that the school is 
actually performing this needed service. Only 44.8 per cent 
(Table XIII) of the alumni indicated that they had received 
help and information in this area and they agree completely 
that if they were in school today, they would want this 
assistance. Parents and teachers agree almost completely that 
the students want this help and the students themselves have 
substantiated this belief. Nowhere else in this study .is there 
such overwhelming evidence of a critical need existing among 
the boys. This is a responsibility that the school must recog-
nize, accept, and make adequate provisions for in their school 
program. 
Educational future. Although this area does not affect 
all of the boys as the area of vocational future does, it is 
still the responsibility of the school to determine which boys 
are qualified for further education. The school should also 
assist the boys in selecting their future school and choice 
of study, and it should provide help and information regarding 
the financial and social adjustments that will confront the 
students. There is every evidence that the school is assisting 
in this direction, but they might question the adequacy of 
I 
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their present efforts in the light of the need expressed by the 
'groups answering the inquiry forms. 
Almost 60 per cent (Table VI) of the s·tudents are 
concerned with this area. Although they a 11 may not be po-
tential college candidates, their abilities must be interpreted 
to them. Table VIII shows that ·almost one half of the students 
feel that their teachers are not interested in this area while 
only 21 per cent of them feel that their teachers are very much 
concerned with the area. On this information alone, the writer 
does not wish to draw any specific conclusions, but the writer 
does feel that the disclosure should be given careful consider-
ation by the school administrators. 
More than half of the alumni indica ted that they were 
1not provided with this information, and they are unanimous in 
saying that it would be desired if they were in school today. 
I 
The teachers and boys both placed the same amount ot emphasis 
upon this problem area as is shown in Table XXIII. 
Students, teachers, parents, and alumni agree, almost 
completely, that the school should supply the boys with assist-
ance in determining their educational future. At the sarm 
time, only 56.4 per cent (Table XI) of the students, 52.7 per 
cent (Table XX) of the teachers, and a bare majority of the 
parents state positively that they feel that the school is 
satisfactorily providing the information at present. With 
these results as a consideration, the school should examine its 
present curriculum for possible changes and improvements so 
that an indicated need, on the part of the students, may be 
met effectively. 
Summary. This chapter of the study has been concerned 
rwith two very vital needs of the boys as expressed or confirmed 
by four different groups. There is a definite indication that 
the school has not satisfactorily met the needs of the students 
in this area. The writer will not attempt to offer a solution 
to the problem which the school is encountering, but in the 
last chapter of this study, the writer is presenting proven 
guidance techniques which have worked most satisfactorily in 
situations similar to the one faced by the school in this 
study. 
In closing this chapter, the writer would like to refer 
to Table XII which indicates the individuals to whom the 
students in this school would take their problems. Both in the 
areas of vocational future and educational future, the students 
have indicated that they would, in the majority of cases, go to 
i 
their teachers, to their parents, or to the writer for assist-
ance. Although the writer has been a teacher at the school 
and recognizes that individual personality may influence the 
student's choice, he is of the opinion that most of the studen~ 
who selected him did so because of his availability as a 
II 
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guidance counselor. There is every indication that these 
problems can be tremendously alleviated by a competent guidance 
counselor or effective teacher-counselors. 
CHAPTER VII 
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ACADEMIC PROBLEMS 
Selection of school subjects. In Table XXIII, both 
students and teachers rate this problem area with almost equal 
emphasis so far as the student is concerned with the area. It 
is quite probable that the problems encountered in this area 
are strongly aligned with the concern of the student for his 
future, but the area is treated in this chapter because the 
writer feels that there are other considerations involved that 
are of a different nature. The student may need assistance in 
selecting courses which are beneficial in providing him with a 
needed social or cultural background. Again, he may have need 
for courses which can assist him in overcoming a personality 
maladjustment. The student must not only be directed into 
courses which most adequately satisfy his future requirements, 
but he must be protected from courses that are beyond the range 
of his abilities. 
It was revealed that 66.1 per cent {Table VI) of the 
students were concerned with this area but only 21.0 per cent 
indicated that they were very much concerned. Less than one 
half of the alumni felt that they were provided with assistance 
in this area, but 100 per cent of them agreed that they would 
want the information and that the school should supply it. The 
parents almost completely agreed that the student wanted the 
help and that the school should provide the assistance. A 
majority of the parents believed that the school was providing . 
the information at present. 
While 61.1 per cent (Table XX) of the teachers felt 
that the school was satisfying the need, only 50.0 per cent 
(Table XI) of the students confirmed this belief. Students and 
teachers almost completely agreed that the responsibility for 
this help rested with the school. A large proportion of the 
students felt that their teachers and parents were interested 
in this area but approximately one half did not feel the 
interest of their friends. 
There is every indication that the school is aware of 
the student need in this area and that efforts have been made 
to fulfill the need. The extent to which the needs have been 
met is a consideration which the school authorities must take 
into account when they weigh their curriculum against the 
results of this study. 
Difficult school subjects. In discussing this area, we 
must remember that this area can be a problem for students of 
While it is not unusual for students of limited 
1
1 all abilities. 
'l ability to have difficulty with many academic subjects, stu-
dents of above average ability may also have difficulty with a 
particular subject. Mathematics is often a good example of 
this point. 
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The students rate this area second in regard to their 
personal concern for the problem areas. While 80.7 per cent 
(Table VI) of the students are concerned with the area, 41.9 
per cent indicate that it is of very ~concern to them. 
Approximately 84 per cent (Table VIII) of the students feel 
that their teachers are interested and 88.7 per cent (Table VII) 
feel that their parents show concern. The boys definitely feel 
(96.8 per cent in Table X) that their school should assist them, 
but only 56.4 per cent (Table XI) believe that the school is 
presently doing the job. This last statement does not correlate 
with the teacher interest suggested by the boys. The writer 
might suggest that the boys find their teachers very cooperative 
in assisting them with their difficult school subjects, but 
that approximately one half of the students studied fail to 
recognize a systematic or organized approach to the problem. 
The teachers agree completely on the need in this area 
and also feel that the school should do the job. Two thirds of 
the teachers believe that this need is being met satisfactorily 
by the school. The greater majority of the alumni feel that 
this help was given to them and agree that they would still 
want the help and that the school should provide it. The 
parents (Tables XVI, XVII, and XVIII) again confirm the need, 
indicate that the school should provide it, and emphasize that 
for the most part the school is presently doing the job. 
II 
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The results of the inquiry form seem to indicate that 
the school is assuming its responsibility in this area. The 
only adverse criticism that the writer might make is that this 
help may not be provided in a form easily recognized by the 
student. 
Reading. Difficulty with reading can often account for 
the variation in the tested ability of a student and in his 
recorded performance. Reading may be also the basis for many 
personal1 ty maladjustments. On the basis of these assumptions 
alone, we can appreciate the importance of this area to the 
student. We must also realize that, in many cases, the student 
may not be able to recognize the connection between his reading 
problem and other problems which he may have. 
In answering the inquiry form, 54.9 per cent (Table VI) 
of the students stated that they had a problem concerning 
reading. Only 51.6 per cent (Table VIII) felt that their 
teachers were interested in the problem. Only 54.9 per cent 
(Table VII) felt that their parents were concerned. Although 
88.7 per cent (Table X) felt that the school should assist them 
in this area, only 35.5 per cent (Table XI) were of the opinion 
that the school was fulfilling the need. 
The teachers agreed completely that the students needed 
this help and that the school should supply it, but only one 
third of the teachers felt that the school was performing the 
task at present. 
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Slightly less than one half of the parents were able to 
state that the school was providing the needed help in read-
ing, yet nearly all of them indicated that the student wanted 
this help and that the school should provide for it. 
Approximately one half of the alumni felt that they had 
received this help, while almost all of them agreed that they 
would want it and that the school should provide for it. 
There are many inferences here that the school has not 
met this indicated need in a satisfactory manner. ·These 
results are worthy of careful consideration on the part of the 
school, and it is the opinion of the writer that the present 
curriculum should be carefully examined for deficiencies in 
this area and a course in remedial reading should be added. 
Summary. Once again, in reviewing Table XII, it is 
revealed that, in most cases, the teacher is the individual 
to whom the student will go for assistance in the three areas 
discussed in this chapter. This clearly demonstrates the 
great need for competent and trained teachers. Adequate pro-
visions must be _made within our school systems to help stu-
dents with the pressing problems that do exist. We must not 
only recognize these needs but we must provide an organized 
channel for the proper treatment of these problems. The 
school must assume the prominent role by providing for a 
comprehensive guidance program. 
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·PROBLEMS OF PERSONALITY .ADJUSTMENT 
The remaining problem areas of the inquiry form were 
grouped together in this chapter so that (1) an indication 
might be obtained of the over-all level of a student's satis-
faction with his life at the school, at home, and in the 
community, and (2)one might guage the general mental health 
level of the school. 
Personal problems. Table XXIII shows that teachers 
rated this area for greater student concern than the students 
themselves indicated. In any event, it demonstrated that 
both teachers and students are tremendously aware of the need 
for help and information in the area of personal problems. 
Approximately 64 per cent (Table VI) of the students 
indicated that they were concerned with the area and 32.2 per 
cent stated that it is very much of a problem with them. Only 
35.5 per cent (Table VIII) of the students believed that their 
teachers were interested in their personal problems, while 
69.4 per cent and 56.4 per cent (Tables VII and IX) believed 
that their parents and friends, respectively, were interested. 
While 61.·2 per cent (Table X) of the students believe that 
their school should help them in this area, only 6.4 per cent 
(Table XI) felt that the school was presently fulfilling the 
need. In other words, two out of every three students 
-~ .-'1 '· · · ~· 
included in this study felt the need for assistance with their 
personal problems, yet less than ten per cent of this group 
felt that the school was providing help in this important area. 
The teachers agreed almost completely that the students 
needed this help and that the school should provide it. Near~ 
62 per cent {Table XX) of the teachers are of the opinion that 
the school is complying with this indicated need of the 
students. In Table XXII, 11 of the 18 teachers reported that 
I presently assisting the students in this area. they were 
Inasmuch as the students' and teachers' opinions are widely 
I 
separated in this area, the writer might assume that the 
I . . 
teacher responses in Table XXII refer to the 35.9 per cent 
/ __ ___..,..--· 
positive student response to teacher inter..eei"t. In any event, 
//··' 
the teachers are not fully convinced/ Of the school's help in 
/// 
this area and the students leave no doubt as to their con-
victi ons. 
The parents are fully convinced (Tables XVI and XVII) 
that the student wants help with his personal problems and 
that the school should supply it. Less than one half {Table 
X~III) of the parents feel that the school is presently pro-
viding this service. Approximately 55 per cent of the alumni 
stated that they did not receive this help and overwhelmingly 
agree that they would want it and that the school should 
furnish the help. 
J All schools must eventually assume responsibility for 
assisting their students with personal problems, but the 
private boarding school has no alternative if it is going to 
continue to perform its traditional functions. Boarding 
schools, like the one in this study, are community, school, 
home, arid parents to these youngsters and when the school 
assumes these roles, it must also assume the obligations which 
accompany them. 
No other part of this study can demonstrate more vivid-
ly the tremendous need, in this school, for a full-time 
competent guidance counselor. In Table XII, the students have 
indicated decisively where they would go for such help. This 
need cannot be overlooked in planning the school's guidance 
program. 
Health. In rating the problem areas (Table XXIII), the 
teachers greatly underestimated the student concern for his 
health, but there is probably a reasonable explanation for 
this. The writer is aware that the school does provide ade-
quate medical facilities for the boys, and it is the opinion 
of the writer that the concern shown by the boys is primarily 
one or physical development. This is a normal concern for 
boys of this age group who are confronted with different rates 
and patterns of growth. 
Approximately 63 per cent (Table VI) of ~~e boys are 
concerned with this area, and 62.9 per cent believe that the 
school should supply the information while only 16.1 per cent 
suggested that the school was providing the help at present. 
Only 28.9 per cent thought that their teachers were interested 
while 87.1 per cent indicated parent interest and 37.1 per cent 
claimed that their friends were interested. 
The teachers were again unanimous in agreeing that the 
student wanted the help and that the school should supply it. 
Approximately one half of the teachers said that they were 
presently assis·ting the boys in this area. 
The almnni reported that this area was definitely 
neglected during their years at the school but they joined the 
parents in acknowledging the need and ·concurring that the 
school should assume the responsibility for it. Vfuile 37.5 
per cent of the parents believed that the school was adequate-
ly providing for the need, only one parent definitely stated 
to the contrary. 
Many of these boys are not aware of the physical 
changes that are taking place at this time nor do they realize 
that a lot of their problems are not abnormal. This type of 
information could be presented to the boys in an interesting 
manner in a group guidance course or in a biology class or in 
some other subject matter class already provided for in the 
curriculum. 
Although the writer believes that this area is not as 
critical as might be indicated by the student response, it 
certainly should not be overlooked by the school when a sound 
guidance program is inaugurated. 
Self-analysis. Most of the problems which arise in 
this area are due to the lack of knowledge, on the part of the 
student, of his aptitudes, abilities, limitations, and inter-
ests. The value obtained from psychological testing can never 
be measured by the amount of testing that a school performs. 
The real value of testing can only be. reali~ed when it is 
followed up with competent counseling and individual interpre-
tation for the student. Young people want this information 
but it can be meaningful only when presented by a properly 
trained and qualified individual. 
Nearly 73 per cent of the boys are . concerned with this 
problem area and want to know more about themselves. Only 37 
per cent of the students feel that their teachers are inter-
ested in this area while 74.2 per cent indicated an interest 
on the part of their parents. It was revealed that 79 per 
cent believed that the school should provide the information 
and only 25.8 per cent maintained that the school was doing 
the job satisfactorily. 
The teachers agreed completely that the student needs 
this assistance and that the school should provide it. It was 
indicated that 61.1 per cent of the teachers felt that the 
school was presently satisfying the need of the student in 
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this direction. Nine teachers reported that they were helping 
the boys in this area at present. 
The majority of alumni denied that they had received 
help in this area but almost unanimously indicated that fuey 
would want this help. Both parents and alumni agreed that the 
school should provide the service. One half of the parents 
maintained that the school was supplying the service while the 
remainder stated that they did not know. 
A school that has adequate information regarding the 
capabilities of its students will find its task reduced when 
it attempts to assist its students in many of the problem areas 
already discussed. In this particular school, one competent 
counselor working with in-service trained teachers could 
adequately satisfy the needs of the students in this area. 
Table XII again indicates the responsibility of the teacher 
and counselor for this function. 
Teacher relationships. This is an area of student 
concern about which a great deal is said but about which very 
little is done. Many students need help in understanding 
their teachers better. We must also remember that the reverse 
is also true. Many teachers need help in understanding their 
pupils. The remedying of this problem is even more important 
in a private boarding school inasmuch as the students have 
greater contact with their teachers and, in most instances, 
live with them on the same campus. It is most important then 
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for these students to find solutions to their problems in this 
area. 
Nearly 44 per cent of the boys reveal con cern in this 
area, 56.5 per cent believe that their teachers are interested 
in the problems, and 75.9 per cent maintain that their parents 
are interested. Exactly 79 per cent of the boys belj.eve that 
the school should assist them but only 16.1 per cent say that 
the school is presently aiding. This indicates a great need 
that, in the opinion of the boys, is not being met. 
The teachers definitely recognize the need and decisive 
ly believe that the school should provide the help but only 50 
per cent are of the opinion that the job is being done. In 
Table XXIII, the teachers placed greater emphasis upon this 
area than did the boys. 
Better than two thirds of the alumni indica ted that t 
did not receive this help and almost completely agree that the 
help should be provided and by the school. The parents also 
recognize the need and wholeheartedly endorse the inclusion of 
this help in the school program. Only four parents definitely 
stated that the school was not performing the function at 
present. 
Better teacher relationships can be brought about by 
individual teachers themselves, by competent counseling, and 
by carefully prepared group guidance units of study. 
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Friend relationships. Life in a private boarding 
school presents many problems in the area of' friend relation-
ships that might not be encountered by public school children. 
To these boys, their school not only represents itself' but it 
is their comnunity, home, and church, in this instance. 
Generally speaking, their f'riends and associates are linked to 
all of their activities. In order to live in a well-adjusted 
manner, they must learn how to cultivate friendships and 
continually maintain good relationships with their associates. 
While 58.1 per cent of the boys have indicated that 
this area is a source of concern, only 59.6 per cent feel that 
their school should assist them, but 80.7 per cent maintain 
that their school is not supplying aid in this direction. 
Approximately 40 per cent believe that their teachers are 
interested in the area and 83.9 per cent state that their 
parents are interested. Only 64.5· per cent say that their 
friends are interested in helping them. 
No teacher denies this need and they agree that the 
school should help the boys. Approx·ima tely 38 per cent of the 
teachers believe that the service is being given by the school 
and seven teachers state that they are assisting with this 
problem. Of the alu.rnni, 72.5 per cent deny having received 
this help from the school but completely agree that it is 
necessary and a school function. 
Parents recognize the need, feel that the school should 
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provide it, and for the . greater part, are of the opinion that 
the school is presently assisting in this area. 
This is one more problem area that could be handled 
adequately in a. group situation. A competent counselor could 
certainly assist in solving those problems that are of a more 
serious and personal nature. Tea'eher and friend relationships 
are of vital importance . to schools of the type studied in this 
particular situation. Every possible consideration must be 
given to the alleviation of problems in these areas. 
Parent relationships. Inasmuch as the parents of the 
students in this study have fewer contacts with their children, 
it might be assumed that fewer problems exist in this area. 
It is possible that the ~pes of problems encountered by the 
students in this study may vary from those frund with children 
who live with their parents, but nevertheless these boys have 
definite concerns with which they are confronted and with 
which they need competent assistance. It is the writer's 
experience that the school does recognize many of these con-
cerns, but . it is hoped that this study will reveal how effect-
ively the school is meeting the indicated needs. 
Approximately 34 per cent of the students indicate that 
they have concern in this area. 82.2 per cent of the boys 
feel that their teachers are not interested in this problem 
area, while 58.1 per cent and 42 per cent feel that their 
parents and friends respectively are interested. Only 38.8 
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per cent feel that the school should assist them while 90.3 
per cent feel that the school is not presently assisting them. 
The majority of students responding indicated in Table XII 
that they would go to the guidance counselor for help in this 
area. 
Again, teachers recognize the need and emphasize that 
the school must assist the boys. While only 38 per cent of 
the teachers maintain that the school is presently doing the 
job, five teachers indicate in Table XXII that they are 
assisting in this area. 
It is of considerable interest to note that 93.1 per 
cent of the alumni did not receive this aid when they attended 
the school and 86.3 per cent assert that they would want this 
information today and the school should provide it. 
Appro.xima tely 78 per cent of the parents indicate that 
their children want this help and 80 per cent state that the 
school should give the help. Only four parents feel that the 
school is not presently doing the job. 
It is very possible that many of the boys do not recog-
nize the fact that many of their present problems, thought to 
be outside of this area, are actually related to problems of 
home and parents. These types of problems should be clarified 
in the individual counseling process. 
Boy-girl relationships . This is an area that is often 
greatly underestimated by adults. In Table ~ the teachers 
rated this area fourteenth or last while the boys indicated 
that it was very close to the top. This area should be of 
particular significance to anyone .connected with the adminis-
tration of a boys' school. Their social activities with girls 
and other boys are somewhat curtailed so that the school must 
accept the responsibility for imparting the necessary informa-
tion in this area. 
The writer is familiar with the school in this study 
and recognizes that the school administration is making a 
sincere effort to overcome the handicap of their boys. In the 
counseling service provided at the school by the writer, he 
observed many problems in this area that arose merely through 
lack of information. The writer is of the opinion that nearly 
all of these problems could be eliminated in a good group 
guidance situation, fo;t.lowed up by competent counseling. 
Actually, 77.4 per c ept of the boys were concerned with 
this area. While 85.4 per cent felt that their teachers were 
not interested, 64.5 per cent felt that their parents and 
friends were interested in their problems of this area. A 
most significant p'oint is that 98.4 per cent felt that their 
school was not assisting them in this area while 56,4 per cent 
indicated that the school should help. In Table XII, the boys 
stated that they would seek this help from their guidance 
counselor, parents, and friends. Only three boys said that 
they would seek this assistance from a teacher. 
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The teachers unanimously recognize the need and place 
the responsibility for help with the school. Only 41.1 per 
cent of the teachers feel that the school is presently doing 
the job and six teachers (Table XXIII} indicate that they are 
now helping in this area. 
While 89.7 per cent of the alumni stated that they did 
not receive this information at the school, 96.6 per cent 
indicated that they would want the help and that the school 
should provide it. 
Approximately ·75 per cent of the parents felt that 
their children wanted this help while 85 per cent believed 
that the school should supply it. Only 12.5 per cent believed 
that the school was . presently assisting in the area and 77.5 
per cent did not know if the school was imparting the neces-
sary information. 
The need in this area is rather conclusive and the help 
given at present is apparentl~ not sufficient. The school 
must face this need as it exists and make careful and organ-
ized preparations to meet it. Regardless of how well the 
school may feel it is doing the job, if the need persists 
among the students, then it is time to re-examine the school's 
approach. 
Hobbies and recreational interests. Students need help 
in planning all pha s es of their school program. They must be 
encouraged to cultivate interests and develop hobbies that 
-==---=---=iii-'-== =-~=- --~~=-==============~==~==~==-===~!~======== 
will not only provide them with leisure time activity but will 
be useful to them in the different phases of their school 
life. Many hobbies started as such have become a vocation. A 
well-organized school program should include provisions for 
this most important area. 
Abo~t 45 per cent of the students are concerned with 
this area. Approximately 42 per cent, 66 per cent, and 52 per 
cent of the students feel that their teachers, parents, and 
~riends, respectively, are interested in the pupil concerns 
of this area. While 77.4 per cent feel that the school should 
assist them, the same number feel that the school is not help-
ing at present. 
The teachers recognize the-. need and the school's 
responsibility but only 41.4 per cent feel that the need is 
being met. 
Of the alumni, 62.1 per cent stated that they did not 
receive this help but agree completely that it should be given 
by the school. 
Parents also recognized the need and agreed on the 
school's responsibility for it. While 62.5 per cent were of 
the opinion that the school was helping in this area, only 
17.5 per cent stated that the school was not assisting. 
Although the need in this area may not be as great as 
many of the others indicated, the school must be constantly 
aware of its obligation to its students in helping them select 
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useful leisure time ac ti vi ties. This is one more area that 
can be treated adequately in a well-planned group guidance 
unit. 
Extra-curricula activities. This area is similar in 
importance to the area just discussed. Extra-curricula activi-
ties include student assemblies, clubs, athletics, student 
government, and so forth. These activities contribute to the 
physical, mental, and social development of the student. 
The writer is again of the opinion that this school is 
providing many of these functions, and the need indicated by 
the students may be a reflection of their desire for assistance 
in selecting those activities that will benefit them most. 
Nearly 55 per cent of the students were concerned with 
this area. Of these, 53.3 per cent, 82.3 per cent, and 53.3 
per cent indicated that their teachers, parents, and friends, 
respectively, were interested in this area. They stated that 
they would go to their teachers and guidance counselor for 
this help. 
Again, the teachers recognized the need and the school's 
responsibility for fulfilling it and 47 per cent of the 
teachers indicated that they were assisting in this area at 
present. 
The majority of alumni denied previous help in this 
area but completely acknowledged the need and felt that the 
school should provide the service. Nearly all of the parents 
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felt that their children wanted this aid from their school and 
nearly one half of the parents were of the opinion that the 
school was fulfilling the need. 
Summary. All of the areas discussed in this chapter 
have revealed sufficient student concern to merit the careful 
consideration of the school administration. Parents, teachers, 
and alumni have acknowledged the need and indicated that the 
school should provide the student with the necessary assist-
ance. 
It is the opinion of the writer that all of these 
indicated needs could be fulfilled through a well-organized 
group guidance program, supplemented by trained teacher-
counselors or a competent guidance counselor. 
The school must face its responsibility and shculd take 
immediate steps to alleviate the present needs of the students 
and eventually eliminate most of them. Donahue1 states: 
We may raise the quality of our guidance techniques 
as high as our hearts desire. But we are dealing with 
a losing cause unless the educational experiences pro-
vided are in terms of the appropriate educational goals. 
Just so long as we provide schools that are meaningless 
and purposeless to the students, just so long are the 
outcomes of guidance bound to lose much of their value 
for many of our youth. 
If the twpical educational program were planned in 
1 Wilma T. Donahue, Clyde H. Coombs, and Robert M. w. 
Travers, Editors, The Measurement of Student Adjustment and 
Achievement (Ann Arbor: University of Michigan Press, 1949), 
p. 248. 
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terms of the needs of youth, it would include the aims of 
midance as an integral part of the experiences that comprise 
the curriculum. 
We must break down the traditional educational program 
that we inherited generations ago and substitute a program 
that is functional in terms of the characteristics and needs 
of youth. 
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TABLE VI 
STUDENT RESPONSE - CONCERN WITH PROBLEM 
Problem Area 
1. Vocational Future 
2. Selection of School Subjects 
3. Extra-curricula Activities 
4. Difficult School Subjects 
5. Reading 
6. Educational Future 
7. Personal Problems 
8. Health 
9. Self-analysis 
10. Teacher Relationships 
11. Friend Relationships 
12. Parent Relationships 
13. Hobbies and Interests 
14. Boy-girl Relationships 
Very Much 
Concerned 
Number Per Cent 
30 48.4 
13 21.0 
9 14.5 
26 41.9 
10 16.1 
24 38.8 
20 32.2 
13 21.0 
21 33.9 
12 19.3 
17 27.4 
8 12.9 
6 9.7 
19 30.6 
Somewhat 
Concerned . 
Number Per Cent 
23 37.1 
28 45.1 
25 40.3 
24 38.8 
24 38.8 
13 21.0 
20 32.2 
26 41.9 
24 38.8 
15 24.1 
19 30.6 
13 21.0 
22 35.5 
29 46.7 
Not at All 
Concerned 
Number Per Cent 
9 14.5 
21 33.9 
28 45.1 
12 19.3 
28 45.1 
25 40.3 
22 35.5 
23 37.1 
17 27.4 
35 56.4 
26 41.9 
41 66.1 
34 54.8 
14 22.6 
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TABLE VII 
STUDENT RESPONSE - CONCERNING INTEREST OF' PARENTS 
Very Much Somewhat Not at All 
Problem Area Interested Interested Interested 
Number Per Cent Number Per Cent Number Per Cent 
1. Vocational Future 39 62.9 22 35.5 1 1.6 
2. Selection of School Subjects 31 50.0 23 37.1 8 12.9 
3. Extra-curricula Activities 24 38.8 27 43.5 11 17.7 
4. Difficult School Subjects 40 64.5 15 24.1 7 11.3 
5. Reading 14 22.6 20 32.2 28 45.1 
6. Educational Future 37 59.6 15 24.1 10 16.1 
7. Personal Problems 20 32.2 23 37.1 19 30.6 
8. Health 31 50.0 23 37.1 8 12.9 
9. Self-analysis 17 27.4 29 46.7 16 25.8 
10. Teacher Relationships 23 37.1 24 38.8 15 24.1 
11. Friend Relationships 28 45.1 24 38.8 10 16.1 
12. Parent Relationships 24 38.8 12 19.3 26 41.9 
13. Hobbies and Interests 10 16.1 31 50.0 21 33.9 
14. Boy-girl Relationships 10 16.1 30 48.4 22 35.5 
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TABLE VIII 
STUDENT RESPONSE - CONCERNING INTEREST OF TEACHERS 
Very Much Somewhat 
Problem Area Interested Interested 
Number . Per Cent Number Per Cent 
l. Vocational Future 10 16.1 28 45.1 
2. Selection of School Subjects 15 24.1 31 50.0 
3. Extra-curricula Activities 8 12.9 25 40 .. 3 
4. Difficult School Subjects 30 48.4 22 35.5 
5. Reading 15 24.1 17 27.4 
6. Educational Future 13 21.0 19 30.6 
7. Personal Problems 3 4.8 19 30.6 
a. Health 3 4.8 15 24.1 
9. Self-analysis 8 12.9 15 24.1 
10. Teacher Relationships 15 24.1 20 32.2 
11. Friend Relationships 6 9.7 19 30.6 
12. Parent Relationships 2 3.2 9 14.5 
13. Hobbies and Interests 5 a.o 21 33.9 
14. Boy-girl Relationships 2 3.2 7 11.3 
Not at A.ll 
Interested 
Number Per Cent 
24 38.8 
16 25.8 
29 46.7 
10 16.1 
30 48.4 
30 48.4 
40 64.5 
44 70.9 
39 62.9 
27 43.5 
37 59.6 
51 82.2 
36 58.0 
53 85.4 
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TABLE IX 
STUDENT RESPONSE - CONCERNING INTEREST OF FRIENDS 
Very Much Somewhat Not at All 
Problem Area Interested Interested Interested 
Number Per Cent Number Per Cent Number Per Cent 
1. Vocational Future 10 16.1 25 40.3 27 43.5 
. I 
2 • Selection of School Subjects 9 14.5 21 33.9 32 51.6 
3. Extra-curricula Activities 11 17.7 22 35.5 29 46.7 
4. Difficult School Subjects 5 8.0 29 46.7 28 45.1 
5. Reading 1 1.6 16 25.8 45 72.9 
6. Educational Future 9 14.5 30 48.4 23 37.1 
7. Personal Problems 8 12.9 27 43.5 27 43.5 
8. Health 6 9.7 17 27~4 39 62.9 
9. Self-analysis 4 6.4 24 38.8 34 54.8 
10. Teacher Relationships 6 9.7 22 35.5 34 54.8 
11. Friend Relationships 14 22.6 26 41.9 22 35.5 
12. Parent Relationships 2 3.2 24 38.8 36 58.0 
13. Hobbies and Interests 5 8.0 27 43.5 30 48.4 
14. Boy-girl Relationships 19 30~6 21 33.9 22 35.5 
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TABLE X 
STUDENT RESPONSE • QUESTION: SHOULD YOUR SCHOOL SUPPLY THIS INFOR1~TION? 
Problem Area 
1. Vocational Future 
2. Selection of School Subjects 
3. Extra-curricula Activities 
4. Difficult School Subjects 
5. Reading 
6. Educational Future 
7. Personal Problems 
8. Health 
9. Self-analysis 
10. Teacher Relationships 
11. Friend Relationships 
12. Parent Relationships 
13. Hobbies and Interests 
14. Boy-girl Relationships 
Yes 
Number Per Cent 
56 90.3 
60 96.8 
44 70.9 
60 96.8 
55 88.7 
50 80.7 
38 61.2 
39 62.9 
49 79.0 
49 79.0 
37 59.6 
24 38.8 
48 77.4 
35 56.4 
No 
Number Per Cent 
6 
2 
18 
2 
7 
12 
24 
23 
13 
13 
25 
38 
14 
27 
9.7 
3.2 
29.1 
3.2 
11.3 
19~3 
38.8 
37.1 
21.0 
21.0 
40.4 
61.2" 
22.6 
43.6 
( 'i''J 
tl" 
M 
TABLE XI 
STUPENT RESPONSE - QUESTION: IS YOUR SCHOOL SUPPLYING THIS INFORMATION AT PRESENT? 
Yes 
Problem Area Number Per Cent Number 
1. Voc a-~:ronaT -Futur-e - -- - · 20 3~;2 --- - -- · 42 
2. Selection of School Subjects 31 50~0 31 
3. Extra-curricula Activities 18 . 29.1 44 
4. Difficult School Subjects 35 56.4 27 
5~ Reading 22 35.5 40 
6. Educational Future 35 56.4 27 
7. Personal Problems 4 · 6.4 58* 
8. Health 10 16.1 52 
9. Self-analysis 16 25.8 46 
10. Teacher Relationships 10 16.1 52 
11. Friend Relationships 12 19.3 50 
12. Parent Relationships 6 9.7 56 
13. Hobbies and Interests 14 22.6 48 
14. Boy-girl Relationships 1 1.6 61 
No 
Per -Cent 
67.8 
50.0 
70.9 
43.6 
64.5 
43.6 
93.6 
83.9 
74.2 
83.9 
80.7 
90.3 
77.4 
98.4 
*This figure includes any YES responses whicliwere Tndicateaoy-:Glie-student as 
affirmative only because of the counseling service provided by th~ writer. 
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TABLE XII 
STUDENT RESPONSE - QUESTION: IF THIS IS A PROBLEM 
WITH YOU, TO WHOM WOULD YOU GO FOR HELP? 
Head- Senior* The 
Problem Area Teacher Friend Parent Master Master Writer Doctor 
Number Number Number Number Number Number Number 
1. Vocational Future 15 9 13 1 3 16 0 
2. Selection of School Subjects 19 2 3 1 9 11 0 
3. Extra-curricula Activities 16 2 2 0 3 11 0 
4. Difficult School Subjects 37 1 2 0 6 5 0 
5. Reading 22 1 5 1 2 3 0 
6. Educational Future 10 1 7 2 3 15 0 
7. Personal Problems 2 4 11 0 0 24 0 
8. Health 9 4 4 0 0 2 8 
9. Self-analysis 15 2 2 1 4 23 0 
10. Teacher Relationships -4 2 6 0 1 9 0 
11. Friend Relationships 4 4 · 8 1 0 13 0 
12. Parent Relationships 2 2 3 0 0 8 0 
13. Hobbies and Interests 6 4 4 1 0 4 0 
14. Boy-girl Relationships 3 9 11 0 0 17 0 
~'"The senior master is also a teacher at the school and responses recorded in the column 
SENIOR MASTER refer only to those mentioned specifically. 
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5. 
6. 
7. 
8. 
9. 
10. 
11. 
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14. 
TABLE XIII 
ALUMNI RESPONSE - QUESTION: vTiiEN YOU ATTENDED THE SCHOOL, 
WERE YOU PROVIDED WITH THIS INFORMATION? 
Problem Area 
Vocat1orial Future 
Selection of School Subjects 
Extra-curricula Activities 
Difficult School Subjects 
Reading 
Educational Future 
Personal Problems 
Health 
Self-analysis 
Teacher Relationships 
Friend Relationships 
Parent Relationships 
Hobbies and Interests 
Boy-girl Relationships 
Yes No 
Number Per Cent Number Per Cent 
I3--- -44~8 16 55.2 
11 37.9 . 18 62.1 
12 41.3 17 58.7 
20 69.0 9 31~0 
16 55.2 13 44.8 
13 44.8 16 55.2 
13 44.8 . . 16 55.2 
12 41.3 17 58.7 
12 41.3 17 58.7 
9 31.0 20 69.0 
8 27.5 21 72~5 
2 . 6. 9 27 93 .1 
11 37.9 18 62.1 
3 10.3 26 89.7 
/~1 ~ .!! 
"'..2 
TABLE XIV · 
ALUMNI RESPONSE - QUESTION: IF YOU WERE IN SCHOOL TODAY, 
WOULD YOU WANT THIS INFORMATION? 
Yes No 
Problem Area Number Per Cent Number Per Cent 
1. Vocational Future ~---- ---2g-~-~Ioo:-o -- - 0 0 
2. Selection of School Subjects 29 100.0 0 0 
3. Extra-curricula Activities 26 89.7 3 10.3 
4. Difficult School Subjects 29 100.0 
5. Reading 28 96.6 
0 0 
1 3.4 
6. Educational Future 29 100.0 0 0 
7. Personal Problems 27 93.1 2 6.9 
8. Health 28 96.6 1 3.4 
9. Self-analysis 28 96.6 1 3.4 
10. Teacher Relationships 27 93.1 2 6.9 
11. Friend Relationships 28 96.6 1 - 3.4 
12. Parent Relationships 25 86.3 4 13.7 
13. Hobbies and Interests 28 96.6 1 3.4 
14. Boy-girl Relationships 28 96.6 1 3.4 
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3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
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TABLE XV 
ALUMNI RESPONSE - QUESTION: DO YOU THINK THAT THE SCHOOL 
SHOULD PROVIDE THIS INFORMATION? 
Yes 
Problem Area Number Per Cent Number 
Vocational Future 29 100.0 0 
Selection of School Subjects 29 100.0 0 
Extra-curricula Activities 27 93.1 2 
Difficult School Subjects 29 100.0 0 
Reading 28 96.6 1 
Educational Future 29 100.0 0 
Personal Problems 26 89.7 , 3 
Health 27 93.1 2 
Self-analysis 29 100.0 0 
Teacher Relationshlps 27 93.1 2 
Friend Relationships 27 93.1 2 
Parent Relationships 24 82.8 5 
Hobbies and Interests -28 96.6 1 
Boy-girl Relationships 28 96.6 1 
No 
Per Cent 
0 
0 
6.9 
0 
3.4 
0 
10.3 
6.9 
0 
6.9 
6.9 
17.2 
3.4 
3.4 
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TABLE XVI 
PARENT RESPONSE - QUESTION: DO YOU FEEL THAT YOUR CHILD WANTS THIS INFORMATION? 
- Yes No -- Dori' t -Know 
Problem Area Number Per Cent Number Per Cent Number Per Cent 
1. Vocationai FUture - 36 90.0 I 2.5 3 7.5 
2. Selection of School Subjects 36 90.0 0 0 4 10.0 
3. Extra-curricula Activities 35 87.5 0 0 5 12.5 
4. Difficult School Subjects 35 87.5 2 5.0 3 7.5 
5. Reading 33 82.5 1 2.5 6 15.0 
6. Educational Future 32 80.0 4 10.0 4 10.0 
7. Personal Problems 35 87.5 2 5.0 3 7.5 
8. Health 34 85.0 1 2.5 5 12.5 
9. Self-analysis 35 87.5 2 5.0 3 7.5 
10. Teacher Relationships 38 95.0 1 2.5 1 2.5 
11. Friend Relationships 36 90.0 0 0 4 10.0 
12. Parent Relationships 31 77.5 1 2.5 8 20.0 
13. Hobbies and Interests 38 95.0 1 2.5 1 2.5 
14. Boy-girl Relationships 30 75.0 2 5.0 8 20.0 
.... !) 
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TABLE XVII 
PARENT RESPONSE - QUESTION: SHOULD YOUR CHILD'S SCHOOL PROVIDE THIS INFORMATION? 
Problem Area 
1.--vocational-Future 
Yes No 
Number Per Cent Number Per Cent 
Don't Know 
Number Per Cent 
38 -- --go.o·-- - --~-u----- o ------ -z--- -- 5.0 
2. Selection of School Subjects 39 97 • 5 0 . 0 1 2. 5 
3. Extra-curricula Activities 37 92.5 0 0 3 7.5 
4. Difficult School Subjects 39 97.5 0 0 1 2.5 
5. Reading 39 97.5 0 0 1 2.5 
6. Educational Future 37 92.5 1 2.5 2 5.0 
7. Personal Problems 35 87.5 1 2.5 4 10.0 
8. Health 37 92.5 0 0 3 7.5 
9. Self-analysis 39 97.5 0 0 1 2.5 
10. Teacher Relationships 38 95.0 1 2.5 1 2.5 
11. Friend Relationships 37 92.5 1 2.5 2 5.0 
12. Parent Relationships 33 82.5 1 2.5 6 15.0 
13. Hobbies and Interests 40 100.0 0 0 0 0 
14. Boy-girl Relationships 34 85.0 2 5.0 4 10.0 
"· ) 
f.d. 
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TABLE XVIII 
PARENT RESPONSE - QUESTION: DO YOU THINK THE SCHOOL IS SATISFACTORILY 
PROVIDING THIS INFORMATION AT PRESENT? 
Yes No Don't Know 
Problem Area Number Per Cent Number . Per Cent Number Per Cent 
1. Vocational Future 16 40.0 3 7.5 21 52.5 
2. Selection of School Subjects 20 50.0 2 5.0 18 45.0 
3. Extra-curricula Activities 17 42.5 3 7.5 20 50.0 
4. Difficult School Subjects 22 55.0 2 5.0 16 40.0 
5. Reading 19 47.5 2 s.o 19 47.5 
6. Educational FUture 21 52.5 1 2.5 18 45.0 
7. Personal Problems 18 45.0 3 7.5 19 47.5 
8. Health 15 37.5 3 7.5 22 55.0 
9. Self-analysis 19 47.5 2 5.0 19 47.5 
10. Teacher Relationships 19 47.5 4 10.0 17 42.5 
11. Friend Relationships 23 57.5 2 5.0 15 37.5 
12. Parent Relationships 18 45.0 4 10.0 . 18 45.0 
13. Hobbies and Interests 25 62.5 7 17.5 8 20.0 
14. Boy-girl Relationships 5 12.5 4 10.0 31 77.5 
... J. 
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TABLE XIX 
TEACHER RESPONSE - QUESTION: DO YOU THINK THAT THE STUDENTS NEED THIS INFORMATION? 
Yes No Don•t Know 
Problem Area Number Per Cent Number Per Cent Number Per Cent 
1. Vocational Future 19 100.0 0 0 0 0 
2. Selection of School Subjects 18 94.8 o . 0 1 5.2 
3. Extra-curricula Activities 17 89.6 1 5•2 1 5.2 
4. Difficult School Subjects 19 100.0 0 0 0 0 
5. Reading 19 100.0 0 0 0 o . 
6. Educational Future 19 100.0 0 0 0 0 
7. Personal Problems 19 100.0 0 0 0 0 
8. Health 19 100.0 0 0 0 0 
9. Self-analysis 18 94.8 l 5.2 0 0 
10. Teacher Relat~onships 19 100.0 0 0 0 0 
11. Friend Relationships 19 100.0 0 0 0 0 
12. Parent Relationships 18 94.8 0 0 l 5.2 
13. Hobbies and Interests 19 100.0 0 o · 0 0 
14. Boy-girl Relationships 19 100.0 0 0 0 0 
.. i 
TABLE XX 
TEACHER RESPONSE - QUESTION: DO YOU THINK THAT THE SCHOOL 
IS SUPPLYING THIS INFORMATION? 
Yes No Don't Know 
Problem Area Number Per Cent Number Per Cent Number Per Cent 
1. Vocational FUture 8 4-2.1 8 42.1 3 15.8 
2. Selection of School Subjects 13 68.4 3 15.8 3 15.8 
3. Extra-curricula ActiVities 8 42.1 6 31.5 5 26.4 
4. Difficult School Subjects 12 63.3 1 5.2 6 31.5 
5. Reading 6 31.5 6 31.5 7 37.0 
6. Educational Future 10 52.7 5 26.4 4 20.9 
7. Personal Problems 11 57.8 7 37 .o 1 5.2 
8. Health 8 42.1 7 37.0 4 20.9 
9. Self-analysis 11 57.8 5 26.4 3 15.8 
10. Teacher Relationships 9 47.2 7 37.0 3 15.8 
11. Friend Relationships 7 37 .o 7 37.0 5 15.8 
12. Parent Relationships 7 37.0 8 42.1 4 20.9 
13. Hobbies and Interests 7 37 .o 7 37.0 5 15.8 
14. Boy-girl Relationships 7 37.0 5 15.8 7 37.0 
.. 1 
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TABLE XXI 
TEACHER RESPONSE - QUESTION: DO YOU THINK THAT THE SCHOOL 
SHOULD SUPPLY THIS INFORMATION? 
Yes No Don't Know 
Problem Area Number Per Cent Number Per Cent Number Per Cent 
l.Voc-ationaT--pU:tUre 18 - 9-4-.8 0 0 1 5.2 
2. Selection of School Subjects 18 94.8 0 0 1 5.2 
3. Extra-curricula Activities 17 89.6 l 5.2 l 5.2 
4. Dlfficult School Subjects 18 94.8 0 0 l 5.2 
5. Reading 18 94.8 0 0 l 5.2 
6~ Educational Future 18 94.8 0 0 1 5.2 
7. Personal Problems 18 94.8 0 0 1 5.2 
8. Health 18 94.8 0 0 1 5.2 
9. Self-analysis 18 94.8 0 0 1 5.2 
10. Teacher Relationships 18 94.8 0 0 1 5.2 
11. Friend Relationships 18 94.8 0 0 1 5.2 
12. Parent Relationships 18 94.8 0 0 1 5.2 
13. Hobbies and Interests 18 94.8 0 0 1 5.2 
14. Boy-girl Relationships 18 94.8 0 0 l 5.2 
<J 
. 
TABLE XXII 
AREAS IN WHICH TEACHERS MAINTAIN THEY ARE 
PRESENTLY HELPING THE BOYS 
Problem Area 
1. Vocational Future 
2. Selection of School Subjects 
3. Extra-curricula Activities 
4. Difficult School Subjects 
5. Reading 
6. Educational Future 
7. Personal Problems 
8. Health 
9. Self-analysis 
10. Teacher Relationships 
ll. Friend Relationships 
12. Parent Relationships 
13. Hobbies and Interests 
14. Boy-girl Relationships 
Number 
7 
4 
6 
9 
6 
7 
12 
10 
9 
ll 
7 
5 
8 
6 
Per Cent 
37.0 
20.9 
31.5 
47.2 
31.5 
3'7 .o 
63.3 
52.'7 
47.2 
57.8 
37.0 
26.4 
42.1 
31.5 
TABLE XXII I 
RANKING OF PROBLEM AREAS. BY STUDENTS AND TEACHERS 
Problem Area Student Rank Teacher Rank 
1. Vocational Future 1 1 
2. Selection of School Subjects 5 4 
3. Extra-curricula Activities 10 7 
4. Difficult School Subjects 2 3 
5. Reading 11 10 
6. Educational Future 8 9 
7. Personal Problems 6 2 
8. Health 7 13 
9. Self-analysis 4 5 
10. Teacher Relationships 13 8 
11. Friend Relationships 9 6 
12. Parent Rela~ionships 14 11 
13. Hobbies and Interests 12 12 
14. Boy-girl Relationships 3 14 
CHAPTER IX 
SUMMARY AND CONCLUSIONS 
CHAPTER IX 
SUWv~Y AND CONCLUSIONS 
Limitations of the study. 1. The environmental back-
grounds of the boys in this study do not compare favorably 
with those of boys in a typical private boarding school. 
2. The results of this study do not include the boys 
of this school who are in grades four, five and six. 
3. The s'tatistics compiled from the study are based 
on a small total population of students and parents. 
4. The results obtained from the alumni responses do 
not necessarily reflect the efficiency of the present adminis-
tration of the school. 
5. The writer's influence and previous experience at 
the school may have biased some of the student responses. 
6. The measuring instruments used in this study may 
not have been the most effective for this group. 
General conclusions. 1. The students in this study 
have indicated that they have a wide scope of problems that 
affect all phases of their school life. 
2. The students need help and information in all of 
these problem areas. 
3. The students want this help primarily from their 
school. 
4. The students do not presently believe that the 
---=~~================= 
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school is adequately providing for their needs. 
5. The students will cooperate and make use of guid-
ance services when those services are offered. 
6. The teachers of this school recognize the needs of 
the s tuden ts • 
7. The teachers feel that the school should provide 
adequate guidance services and that the school is not adequate 
ly doing the job at present. 
8. The school is not utilizing fully the abilities of 
teachers in carrying out guidance functions. 
9. Alumni did not receive the help and information 
which they now know they needed. 
10. Alumni believe that the school should provide 
adequate guidance services for the students. 
11. Parents recognize the needs of their children at 
the school. 
12. Parents believe that the school should fu lfi 11 
the indicated needs of the students. 
13. The opinions of students, teachers, parents, and 
alumni furnish us with sufficient information for determining 
the guidance services needed in our schools .• 
14. The school in this study is not satisfactorily 
meeting the needs of its students. 
15. The school must revise its present program in 
order to meet the indicated needs of the students. 
Suggestions for organizing ~guidance program in a 
small school. 
Considerations in Developing ~Guidance Program 
Once the need for a guidance program has been esta-
blished and the school is ready to proceed toward the fulfill-
ment of the need, the next step is to take careful inventory 
of the present facilities of the school. Erickson1 suggests 
the following considerations in developing a guidance program: 
1. Think of guidance services in terms of an 
organized program and be willing to start from whatever 
assets and facilities are at hand. 
2. Assist the staff in a study of the needs, pro-
blems, and characteristics of the pupils. Identify 
the necessity for improving the guidance services and 
the kinds of services needed. 
3. Plan for consistant understanding and support 
to the guidance program through administrative policy 
and practice. 
4. Take stock of the qualifications of the school 
staff. 
5. Inventory the resources outside the school. 
6. Take an inventory of services now being rendered 
and activities now being carried on either as integral 
parts of the regular school program or as special 
guidance services which may be considered as essential 
to the guidance program. 
7. Make a job analysis of each of the basic services 
of the guidance program. 
8. Designate a leader or leaders -- assign responsi-
bility. 
1 Clifford E. Erickson, A Practical Handbook for School 
Counselors (New York: The Ronald Press Company, 1949;;-p. 176. , 
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9. Establish an in-service training program in 
light of the survey of staff qualifications. 
10. Provide regular administrative and supervisory 
help to those charged with specific responsibility in 
the program. 
11. Plan to evaluate the effectiveness of the 
guidance program. 
Two Suggested Plans for Guidance in Small Schools 
. In reviewing the literature on guidance, the writer 
has selected the following t wo plans for a guidance program 
as being particularly applicable to small schools such as the 
one in this study. 
! Proposed Plan2 
In a small school system, the organization should be 
very simple and such that it can be administered with a 
minimum of time and effort. 
I Principal I 
I Guidance 1~ommi ttee J 
~----------~(-- ~~~~--------~ I Classroom Teacher I I Homeroom Teacher J 
I I I Students I 
Here the principal appoints from among the teachers a 
special committee on guidance. He may act as chairman of the 
committee or he may delegate this duty to some teacher who is 
especially interested and well qualified. This committee 
2 Arthur J. Jones, Principles of Guidance (New York: 
McGraw-Hill Book Company, Inc., 1930), p. 348. 
studies the problem of guidance in the school, devises plans, 
and is responsible for the development of these plans in the 
school, of course always subject to the approval of the prin-
cipal. The members of the committee work with classroom 
teachers and homeroom teachers, if any. They secure the 
cooperation of all forces in the school in the work of assist-
ing the pupils. They may divide the work among themselves, 
one being responsible for the adjustment of the students to 
the school, another for the occupational aspects of guidance, 
and another for further education guidance. Often, most of 
the special work is done by the chairman of the committee. 
The most important part of the initial work is always 
found to be that of "selling the idea,u of focusing the 
attention of all in the school upon the problem of guidance--
the need for help and methods of helping students. In a small 
school , it is practically always necessary for the work of 
guidance to be done by regular teachers, often as additional 
work, although it is very desirable that provision for such 
work shall be made in the teaching load. One of the advan-
tages of this plan is that it provides a means of interesting 
all teachers in the study of guidance problems and furnishes 
a basis for specialization as the school increases in size. 
A Guidance Plan in Operation3 
Counselor Keefer4 describes the organizational structure 
of the Biglerville, Pennsylvania, high school guidance program 
briefly: 
A member of the faculty designated as guidance 
counselor is charged with much of the responsibility 
of administering the guidance program. About seventy-
five per cent of the school day is devoted to the work. 
He does most of the group instruction in guidance in 
the junior high school, administers all tests and other 
instruments used in guidance in grades 7 to 12. He 
conducts individual conferences with students who need 
immediate assistance, confers with teachers reporting 
maladjustments, plans conferences with students as a 
preventive measure, arid directs students in arranging 
schedules. However, much valuable guidance would be 
lost if a school had to depend on one member of the 
faculty to do all of the guidance. All teachers are 
encouraged to discover and utilize every opportunity 
for guidance. Every teacher in the Biglerville School 
is doing some valuable individual and group guidance. 
Many individuals and small groups receive guidance from 
the supervising principal and the principal. 
This school encourages all of its teachers to partici-
pate in the guidance program, yet the school does not depend 
upon the uncoordinated efforts of teachers to bring about a 
sound guidance program. The responsibility for this program 
rests with the guidance counselor. The centralized responsi-
bili ty could rest with a committee but usually in a small 
school of this type an individual takes charge of the guidance 
program regardless of whether he is the counselor, chairman of 
3 Clifford P. Froehlich, Guidance Services in Smaller 
Schools (New York: McGraw-Hill Book Company, Inc.,l950), p.43. 
4 c. P. Keefer, Operation of ~ Guidance Program in ~ 
Rural School. {Report of Superintendents and Principles Con-
ference, Pennsylvania State College, July 31, 1946), p. 5. 
the guidance committee, or a combination of both. Usually, 
the guidance committee acts in an advisory capacity. In any 
event, the responsibility is clearly centralized. 
!!£ Suggested Guidance Services for Small Schools 
Counseling 
Throughout this study, the writer has emphasized the 
importance of counseling in a good guidance program. The 
following statement by Erickson5 summarizes this v-ital service: 
It is axiomatic that the effectiveness of counseling 
is an accurate measure of the value of the guidance ser-
vice to the pupils. The concept of ·counseling as an 
indispensable function is predicated upon the principle 
that the individual is unique -- that his assets and 
limitations are so peculiarly individual that he cannot 
be given proper assistance to match his set of qualities 
with the requirements of the next opportunity except on 
an individual basis. While pupils may be assisted in 
groups to gather information about a wide variety of 
fields of activity in which they may desire to engage, · 
the process of matching their personal characteristics 
with some desirable activity is inherently an individual 
one. The impracticability of placing all instruction 
in the school on an individual basis is readily apparent; 
neither would such a practice be without certain disad-
vantages. On the contrary, counseling can be effectively 
carried on in no other way. Many of the problems of 
pupils are highly personal in nature, and most of them 
require private, individualized assistance from the 
counselor or from some other staff member. 
Group Approach 
· Group guidance is appropriate whenever a sufficient 
number of persons face a common problem and need information 
5 Clifford E. Erickson and Glenn E. Smith, Organization 
and Administration of Guidance Services (New York: McGraw-Hill 
Book Company, Inc.,-r947), p. 4. 
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to help them solve it. Hoppock6 agrees that individual 
counseling is an indispensable part of a good guidance pro-
gram and that group g;uidance was never intended to replace it. 
Group guidance is intended to supplement and support individu-
al counseling. The best guidance program is one which does 
not rely wholly upon either group guidance or counseling but 
one which makes judicious use of both. 
Dunsmoor7 offers the following arguments in favor of 
the group approach: 
1. It is the only effective means whereby guidance 
for every student can be assured under present-day 
school conditions. 
2. It facilitates the use of the preventive problem-
solving approach as a means of guidance since it provides 
the guide, be he counselor, teacher-advisor, or teacher, 
with opportunities for observing the child at regular 
intervals. · 
3. It makes for economy of the counselor's or 
teacher's time and energy, since many types of informa-
tion of guidance value are needed by all students. 
4. It provides an opportunity for students to 
learn from the group and from each other. 
5. It offers the students an opportunity to become 
acquainted with their counselor or teacher-advisor, and 
he with them, thus providing a good background for 
effec.ti ve individual counseling. 
6. It affords a medium for routine administration 
and scoring of objective tests and interest blanks. 
6 Robert Hoppock, Group Guidance Principles, Techniques, 
and Evaluations (New York: McGraw-Hill Book Company,. Inc., ' 
1949), p. 4. 
7 Clarence c. Dunsmoor and Leonard M. Miller, Princi 1~ 
and Methods of Guidance for Teachers (Scranton, Pa.: Inter-
national Textbook Company;-1949), p. 8. 
·- -----·-- -··=== 
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7. It offers one of the best opportunities for 
securing and recording dependable, objective data 
about the students. 
8. It provides for easy consideration or solution 
of problems involving group opinion and participation. 
9. It furnishes a means of integrating classroom 
subjects, extraclass activities, and v oca ti onal needs. 
The writer recognizes that no one of these suggestions 
alone will probably satisfy the requirements of the school in 
this study, but he is of the opinion that a combination of the 
techniques will assist the school in developing an adequate 
guidance program. 
Davis8 has indica ted tha·t a grave danger for the future 
and a probable reason for the slow progress in guidance is the 
tendency to assume that when a program has been set up its 
success has been ensured. Guidance, to be effective, must be 
a growing, creative affair. Bedell9 reflects the probable 
opinion of all competent guidance workers when he implies that 
our guidance program will be good in proportion to its effect 
upon our boys and girls. Guidance is a responsibility of our 
school administrators but it is also a function of everyone 
who is responsible for the education of our young people. 
8 Frank G. Davis and Pearle s. Norris, Guidance Handbo 
for Teachers (New York: McGraw-Hill Book Company, Inc., 1949 , 
p:-322. 
9 Ralph c. Bedell, Editor, Basic Guidance (Lincoln, 
Nebraska: State of Nebraska, Department of Vocational 
Education, 1947}, p. 62. 
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APPENDIX 
Dear 
COPY OF LETTER SENT WITH INQUIRY FORM 
TO PARENTS AND ALUMNI 
. 
-----· 
A study is being conducted at 
-------------- School to 
determ;i.ne how effectively the school is fulfilling all of the 
needs of its boys. 
In addition to the opinion of the students, we wish 
to obtain the ideas of the parents, teachers, and alumni .of 
the school. It is hoped that, through this survey, the 
present services of the school can be expanded to meet the 
needs indica ted. 
The survey has the approval of the headmaster, Mr. Spi~ 
and we hope that we can count on your cooperation. 
Kindly check the responses on the enclosed form and 
return it ~~~possible in the enclosed stamped 
envelope. We would greatly appreciate a prompt reply to this 
request. It will not be necessary to sign your name to the 
f orm. 
Sincerely, 
James M. Ellis 
Guidance Counselor 
/ 
